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RHETORICAL ANALYSIS AND CRITICISHM OF BLACK RHETORS
ON THE BLACK LANGUAGE CONTROVERSY--IMPLICATIONS
FOR EDUCATIQN AND SOCIETY

—#~" .  Dorothy“Williamson-Ige, Ph.D
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' INTRODUCTION . ' EEI

: [N .
A sroup of researchers. writers and scholars were

summoned to a national conference held in St. Louis,
Missouri dealins with the language development of black
children in January, 19?3- Black scholars’ attendins the
conference became so disgruntled with the .research and
.conclusions that had been senerated on the subject that
they formed a black caucus to define the oral communication
from an African American perspective. Out of this body, a
new term w;s born. "Ebonics“--ebony meaninglblach and
phonics meanins sound; thus black speech sounds.1

Since this time, a substantial amount of rhetoric
concerning Ebonics has emerged. Tre rhetorie\is filled
with controversies on the problem of attitudes and practices )
.regégding black laﬁguase. It s interesting to discover
what African American scholars have to say about the black
languase controversy. This is particularly true since many

of_them have complained, ironically, of belng ignored on

the subject.
. ' «




Carefu). analysTe of the rhetoric of black scholars

reueais at least two'preVailing themes or problem.areas.
' Black writers and, speaKers assert that 1) gttitudes and
'practices toward black 1anguase have been poLitically
"based to keep Blacks subordinate to the dominant culture
. and 2) African Americans have a right to determine the |
meaning and impiications of black language. The purpose

of this work is to assess the accuracy of the two

'contentions through rhetorical analysis and criticism.

.
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“METHOD
The problem areas identified have been formulated into
two research‘questions. Is .the rhetoric of black language
accurate in 1its assertion'that negatlive attitudes and
" ‘practices toward black'ianguage are poiiticaLly,based,,
consciously or unconsciously, to favor the dominarnt
v American culture who has controi? Is the rhetorlc on
‘ black 1anguage accurate in its claim that African American
'scholars have the deep cuiture and expertise and therefore,
‘ shouid define and determine directions resarding black

» v

lansuage?
v A stand will be taken by the wrifer or critic as to

the rhetorical appropriateness of the 1dea-centered rhetoric.

\

The spokespersons' messages will be evaluated 1in terms of

o
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‘rhetorical efforts instead of effects. Effects are
: Lo L Y

difficult to assess since the controversy remains m th

v ‘ unresoived. Appropriate rhetoricai effort wiii be
judged 'as described by Molefi Asante as neither a :

~

’ - matter of color or theme but on what is 1n the best

A

interest of the people involved in the rhetorical T o

~ . - °

situation.- Bhetors should be judged ‘Asante contends, =~ + -«
on competence, clari&g of pérspective. and total
pnderstanding of the object from the appropmiate . | .
philosophical woridview.z <

" In order to place the black language controversy

'into proper perspective. it %¥s necessary to pnderstand
' Ly
the'various models or theorieS'regardingwbiack language.
arm . - . . ar . <

S S

BLACK LANGUAGE MODELS AND TﬁEORIES ‘

]

At least ten different models, some with sub-m odels,

o

can be identified under two broad categories--theorists
who danot recognize a separate biack language and
theorists who do recognize a distinct black form Qf
communication. Black spokespersons or rhetors tend to
take strong exception to the first two models--the
Deficit Model and .the Caiturai Differen&e Mod@i. _They
,show the most support for. theories referred to as the-

School and Society Models and<Ebonics Theory.

«r
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Deficit Model - The Deficit Model, also referred to as ¥>:'
- the Theory of Verbal Deficiency. considers black 1anguase
‘as sloven, I "nonstandard, inferior. deviant speech which L

should be eradicated by speakers who which to progress

in. society. This school of thousht does not recosnize

any continuity between - African American language and '

AWest African 1ansuage families.' Proponents of the, model . | Lf

'perceive black 1anguage as the résult of cultural deprivation.

The theory considers standard English as the only acceptable
3 ke | N

b3
s

1anguage for Americans.
A sub-model of the’ Deficit Theory can be called the

Genetic Inferiority Model. - This theory proposes that,

in addition to environment and culture. black children

are inferior in cognitive and linguistic skills»due to

genetic and anatomic differences in 1ips. 1arynx. and

other speech organsf¥ Therefore. according to the theory,

it 1s almostximpossiblé foroBlacks to speak standard . »

English or respond on a high intellectual level.

Theories Reco 1zipg g Se te Blgck Lapguage ° oo .

While many models recognize a separate black 1anguage.
there are sti;& wide points of difference expressed in thase

theorles concerning black language. In addition to the widely

t
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?i' ‘ iacelaimed'Cultural Difference’bdktEqual Theory, there T
o are'at ledst four specific theories which will be called - o
. | ~ School. and Socibty MOdels since they Stress academic' i ;
) o - curriculum and societal concerns; and four Lingulstic N _ . f

Models which stress the erigin of black languase.

BN : - - ;
! ' . !

g ' -+ Cultural Difference.but Equal Model - In contrast to the
v Deficit_Theory.'a large body of rhetoric poured forth with - 3
\the ci#il rights demands of the l960s‘and the government

grantsrof the'19?0s. The rhetorical theme of this school i

::fi_ [ of thought is that black language is logical and different, .
b bccause of cultural differences; but not deficient. ‘The . | .

7 model does" not propose changing the child.f According to’ | |

7 ﬁerbert Simons. ‘writers of this enclave suggest teachins

black children to read using black dialect readers. ’ o

IR allowins the children to translate into. black dialect while
T L : 5 . .

readins. or. learning standard English as a second language.

3

.\‘

School and_Soclety Models , | ' ’
School as_ Fallure Model - The theory in ‘which the school is "

unable to respond adequately to the needs of the child is

known as the School as Failure Model.6 Purpose%y using black

©
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language for a black audience, Geneva Smitherman explains

"Language. . o does not prevent'Black children from getting
educated. It is what teachers, principals, schools, standardized
tests and speech tests do to, with and asainst the language

of some Black. children that is a barrier to their education....

Schools use it to label the child 'slow."mentally retarded"
' or'learnins disabled."7 School aS'failure theorists call

for teacher re-educatioh and sensitivity sessions regarding

language and culture. They also call for implementation of

teaching techniques which actually teach the child standard'

Enslish‘and academlc, subject matter instead of reject the

I'd

» -~ student as a slow learner because of initial langhage

o

_difficulties.

Ge ngrgl sttems Modgl - This theory cites institutionalized
racism as a basic factor and holds little faith in remedial
educational ‘effor ts unless .the social system in which the

child.liVes is chansed.8

& '

Discontinuitﬁ (Mismatch) Model - Robert williams.and.L.'Wendell

. Rivers impiy discontinuity between school curriculum and black
' lang age. They propose matching class instructions,

especially standardized tests, withlthe ianguage background

e




"bf the child,” Robert Williams end Rivers suggest that

such aosoclative bridging or matching will "take the

' chiLd from where*he 1s tQ other goals "10

. < .
G . o
.o -
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Bicultural’Mddel'- Advccates'cf Bicultural'theory‘point - ‘ 5

SR to the unllateral notion of blaok- students being required

to learn viack culture 1n.add1tion to standard Enslish
and white middle-class culture while Caucasian children
remain monocultural.ll. This negates the selfwworth of
;the former tc‘all,Xn the society. accordins to the _
Bicultural lodel. The theory iscsimilarotc the argument.
presentedrby th&se who vie for uulticuitural education:

that all cultures should be represented in a pluralistic

society rather than reflect the sole values of the

o dominant culture.12 _ ‘ ' ‘ ’

. Linswistic Models

Dialect Geographers - Theorists who attribute the origin of
.black language to the geographic locatlion in which African

American slaves resided instead of to a continuity with




West‘Africanxlanguages.are considered dialect geographers.

13

They argue that black langrage is closer to American

p

nonstanlard southern white speech and the decep structure)

tos ~‘; . of Eiizapethan languages'than_to West\African languages.

a

i)

Creolist Theorists - In contrast to Dialect Geo&gaphers,y .

© Creoiists theorize that black ianguage orislnated\from a
'/x‘ | | pldgin or common trhde ianguage used by West. Africans before
| being brought to America.l‘LP Therefore, accordins to
. ;A : Creoiists. blacK ianguage can ‘be" considered a' ianguage with -
S West African rather than European roots. Creoiists perceive

]

black 1anguage as a creole which ha% become decreoiized over

Ctime. - -

Transformational TheoAx - This theory svnchﬁfnicaliy

enploys the generative transformational model for

Al

N , destcriptive anaiysis of biack ianguase. The theor& L .

. indicates that superficial study of. black language's

T

.similarity or difference to standard English or West

*

African languages cannot - be as conclusive as thoroughiy

analyzing the -deep structure of the language. While
.
the results of this theory rappear in@onclusive to date.

transformational theorists have been criticized by Ernie

: Smith, a major develaper of Ebonics Theory, for proposing

-




' Ebonics Theorx_-‘The most'contemporaryfand pronounced'

LY

-

Y A A o
" 9 |
> | | ,
that contemporary black language vdrieties are "merely ; ,
nonstandard social dialects of English."t? B

©

model among black scholars is Ebonics Theory% Instead ',

)

of considerins black speech as orisinatins from a creole
/

or a pidsin, the theory traces black 1ansuase to the

West African Hamil to-Bantu languasq)families and criticizes

other theories for implyins discontinuity in the lansuage

and cuiture of African Americans and West Africans.!é

Robert Williams‘and Rivers describe concepts\'of the

theory:- S : A
’ : e Cor L . ‘

Ebénics is defined as the 1inguistic and ﬁaralinguistic
features .which on 4 concentric continuum represent the
communicative competence of West African, Caribbean, and
United States slave descendants of African origin. Ebonics

+ includes the various idiomsa Datois. argots, ldeolects,
‘and soclal dialects of these people. It is thus the ° -

! ““culturally appropriate language ‘of Black people and 1s
' not to be considered deviant.’ A example.of Ehonlcs 1ls:
_“"The Hawk definitely din't jivin' outdoors todays" which
means "the alr is crisp" or "the wind of winter 1is piercing "
¢ Contrary -to popular bellef this sentence is neit?er

£

sians-expression, ‘or- a, nonstandard English form.

LIS
-~

o In resard to the language's origin. Smith indicates that

-

linguists of’other schools of thought are "e o o actually

I

igndring the guestion. of 1inguistic genesis. for 1f, the .
9'4

notion of the deep, and\surface structure in language 1is -

[N

1

v}

valids.f\.-the mere intrusion of European lexicons would not

aitérfthe basic structuresof'African'languages."18 Similariy.

L]
a -

. L)

- L 11 . . .
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. teacher-trainins-

Lorenzo Turner has identified at least four thousand |,

'expressions used by’Blacks in the southern United States

that are’ traceable to African languages. 19 Asante has

referred to words ”erived from African origin such as

fagogo,","biddy," "goober," "o.k.," and “okra."zo' He

implies that while the surface structure of the language

influenced and was influenced by the,Americaq South, some

African Americans yet retain such Afrjcanisms and many of

those Biacks who do not retain the specific African
vocabulary items retaln the tone, sestures, rhythds. and
styling of '"he sure can rap." Asante asserts that this
"epic memory" affirms the continuity of African deep
culture in AfricanvAmericaps.21

In addition to criticizing other black language l.
theories for implying discontinuity of';frican culture,
Ebonics theorists also criticize CulturaI Difference u

advocates for suggestins black dialect readers and-

English as a second 1ansuase for black students in

e

schools. Similar to the School as Failure and General

Systems Models; Ebonics philosophy places emphaslis on

'chansins school and soclety attitudes as well as appropriate

Ebonics theorists indicate that black

students have-often been cast aside in the past as’

s >

. -




/", Il
/
/

‘intellectual misfits because -of teﬁcher inabllities to
educate black children-i Rather than having students study
. standard English as a- second language or use readers
exhibiting nonstandard English and incorrect grammar (which
is not-considered black language) Ehbonlcs advocates propose
_having school personnel .actcept black, students and their

language and move from where they are toward seriously

attempting to teaeh black pupils.

/

Having ‘covered some of the major theories surrounding
black language, it 1s easy -to understand the controversial
nature of the rhetoric. Let us move to analyze some of the

arguments-on the subject.

i

RHETORICQL&QNALYSIS : ' 3 .

In order tordetermine whether or not the. rhetoric of
black spokespersons is valid, it is necessary to identify
‘major issues, regarding the claims that negative attitudes
and practlces toward black language are politically based
arid that African Americans have the.right'to define black

s

’language and policles toward it. , . v

)

The Question of Black Lapguage and Politics
The'first researcn question is highly controversial.
The charge that negative attitudes .and actions toward black

language are politically based is challenged by both the

13

.

17




£2 Deficit Model and the Cultural Difference Model. Both
'theories 1nd1cate,that.attitudes and actions regarding
black lansuage have developed as such because of cultural
disadvantages. However, black scholars assert that the
reasons are more political. Ronald w1lliams3_a_black rhetor,
/ argues "The Black scholar, then, cannot afford. . . seeing
his research or scholarship divorced from politics and
é ' | economicse. « o+ To' use dialectal readers in a coantry’that
is already divided by racc‘and poverty is' to institutionalize

22 Approachins

a low-préstise dialect in the schdols.!
rhesorical conflicts from a political point of view is
not unusual. Leland Griffin has stated ", . « that
politics above all is drama; and that drama requires a ,
; conflict. » w23

o

s o less historical or soclological than political.

‘Reinforcins t e.political arghment. several black
rhetors make.reﬁerzncc to inappropriate labcls used in
descrihing black language dae to biases exhibited by the

" dominant culture. Robero‘w1lliams and Mary Brantley rvrefer
to a misnomer; "In most 1nstances. nonstandard English and
Black English have been 1%?ppropriately used 1nterchanseably.‘
« i e nonstandard English is neither Black Enslish nor,
uniquely useq by Blacks."24 Ann Covington takes exception
to another label‘". . « the statement that the Black child

1s culturally or socially disadvantaged seems to be a catch-all,




S

’accent when the pogroms started} "

13

-

summing ub in one phrase everything that 1s wrong with

<

hime « o 3 The only item not included in the .term

'culturally disadvantaged' 1s genetic 1nferior1ty n25

Smith goes further to indicat- that even the term
"blaeh English"lshows a racial bias because of its
1ncohsistency wi‘h other terms. He states that‘hﬁo one
refers to English spoken by Indians as 'red English!
or that of Chinese: as 'yellow English. or not”even that
of whites as 'white English'--but standard English."26 i
Summing up the political 1mplicatinns of black lansuage
and/ﬂabeling from a comparatlive perspective, Smi*herman
opines "It 1is axiomatic that if Black people were 1n power
in this country, Black English would be the prestige idiom."2’

In addition to taking exception te labels used 1in
describing black oral communication, the rhetors also refer
to the dOubls,standard in black and white American culture.
They view attitudes and practices as a matter of who has
the bulk of poiiticai power as much as a matter of language.
Reminiscins " about her childhood,Covington explains
n, . . as children we knew that certaln qus were opén only
b white children. It made no difference what variety of.
English we spoke (just as it did not make a difference in
Nazi Germany that many Jews spoke flawless German without

28 Reilterating political

e

XY
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overtones. Smitherman ‘generalizes, “As long as we have '
two separate societies in contact and conflict. we'lre soins
to have two separate 1anguages." 9
Robert Williamb' rhetoric makes the point that’
vadministerins tests which have been standardized on
white. middle-class childrén is monocultural and politically'
- ignores a significant racial minority. Throush _
administerins ansmfricanvAmerican cultural specific BIT&H 1"
(Black Intellisence Test for Cultural Homoseneity) test,
his results showed that Blacks scored significantly hisher.
than whites on the test because African Americans were more
knowlédseable on black culture.30 Robert Williams' findings
implied that the same phenomenon works in reverse when
standardiZed tests,which have been norm—based on the
politically dominant culture, are administered to many black
students. The inference is that the tests are not
representative of a pluralistic society and that those

who are not members of the dominant culture are penalized

“'D

for theirtlack of political control. 8 .

-

\
Robert Williams defends 'his findings as well as the
rhetoric of other black scholars on the question»of attitudes

and actions beins politically based.

. One criticism this type of work will probably
receive is that. there- .1lurks beneath it a separatist
jdeology or a "reverse racism" motif. But nothing’
could be farther from the truth. Thils work can be
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Y - o . .
. more appropriately defined as "humanistic" in that
‘ 1t attempts to assess the reactlons of human belngs
‘to situations perpetrated upon them by gther human
beings. It is furthermore .an attempt td assess the )
tremendous powers of adaptation of which'human beings V7
are capable.3l .
i - - -

b

. ! o ’
The Question of Black gcholars Determining Directions
Regarding< Black Lansuage "

. -~ The argument that African Americans have the right

\

-

to define thelr lénsuase-and its implications has also
been qhéllenged by earlien,stgtements of’the other.schools

~of thought and thqdugh°exciusion‘of'b1QCR scholars in the
décisibn?mékins Erocess. ‘African'American_sbholars

complain cf belng accused of becoming too embarrassed

and emotionally subjective to be experté on‘B;ack language.

"On this point, Grace Holt explains:

,.’

Participants in the development of the field of
Black English are -scholarly agents of social change
who evidently believed it unnecessary to include Black
scholars°in the process. Generally, Blacks have been
peripherally involved as informers, data gatherers, ¢
and entrées into areas where White penetration would. ‘ ..
be difficult. ‘With limited exceptions, white . -
intellectuals excluded -Black intellectuals in the ‘
development of Black English as a ‘blueprint for
social- engineering. » . » Given the fact of culture °
differences, 1t necessarily follows that culturally
‘different inquiries may produce culturally different

results.
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According to biack rhetorical scholars, embarrassment and
subjettivity are often sten as excuses for discounting
‘the opinions of, black researchers.33 This may cause ore to L
question the expertise of the rhetors. Upon checking the N
credentials, it was discoveredrthat most of the
spokespersong who identified themselves s being black
0 o hold terminal sraduate desrees and teach in estaﬁﬁished
'American institutions of higher education in flelds such ' V&
, as Linguistics, Speech Communication, English, Reading, o q.
3 Afro-American Studies, and Psychology.ju’ The scholars
tend to corrcborate each other throqgh articies'published'
‘”fﬁ’established professional Jogrnals;'thus sdpportins
SR ' ~ thelr professional_credibility‘and e;cgprtise.35 g
In a similar vein, the notion’of'biashon the patt of
i\ black researchers is also brought into question."Robert
Jeffrey and Owen Peterson define any source as beins
h ‘ . : biased,”, & . when it has a vested interest in the outcome
of an issue. . . 1t cannot be trusted to observe
impartially.,.w. . groups with speclal interestsdare
likely to be biased."jéhAccording to this definition,' . ‘
. ‘the rhetoricians under study are blased. 'méy make 1t
clear that they have a vecr*ed interest in removins |
ethnocentric attitudes and{ﬂish to reverse the trend B

in society toward a more humanistic viewpoint. Robert

Willlans indicates the purpose of the rhetoric as meant to

¢ oo : ‘ , .

ST 1g
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‘ belng uhashamedly biased, but points a finser at other

1nf1uenoe when he states "Our aim here fs to play up
the controversy. « « and to produce, at the same time,

some order out of the chaos surrounFing the problem n37

Not only does the rhetorio of black spokespersons admit‘ W,

" theorists for beilng biased wlthout admitting or even

reoognizins their own ouitural preferenoes when making

| negative interpretations about blaok 1anguage.

African Amerioan rhetors arsue that blaok 1anguage
must be studied and .conclusions drawn from the worldview
of“whioh the‘language oriéinates; Asante postulates that
"if rhetorioal theory emerges wﬁt of given philosophical
‘worldview and we oan discuss the uniqueness of blaok

I

discourse and suggest. o o theoretical direotions,then
surely a. oritioism ‘must emerse oapable of. handling the
peouliarities of the theory. Otherwise we have asked the
apple to. oompare to the mango's sweetness and‘softnessa"3
Covington articulates a similan idea through offering a
specific instance of interpretins 'nonverballbehavior ’
from a black perspeotive. Whereas members'of the dominant
'culture may interpret blaok ohildren playing with tin cans
and oardboard boxes as being oulturally deprived members

of blaok‘culture may view such aotivities as requiring

greater challenge and ingenuity than-required with
39

. « expensive toys. ‘ _ e
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The reaction of black parents‘has also been
assessed on the ‘1 ssue of black scholars interpreting
the black language controversy.. Covington noted that
"+ black parentsqwerefshocked at how the language of,
African Americans had been described by educated persons
as belng nonverbal. culturally disadVantased, and ocially
.deprived.uO Orlando Taylor's research showed that 52%
of black parents teste@ recqgnized that there are times |
and places when and where black language is;more '

. appropriate t%an standard nnslish. At the same time,

in contrast to dialect reader advocates of the Cultural
Difference school 80% of these black parents indicated a

' bellef that the teaching of standard En@lish is important
in. the ‘schoo;Ls.u’1 Taylor‘s research 1s significant in
supporting the'asSertion by black theorists that while
African Americans feel positive toward thelr language,

‘they are adamant that black children learn standard
Enslish and that uninformed negative attitudes of educators-

are changed which penalize black studentsuv ' -

Black rhetors makKe ‘the charge that incorrect

conclusions have,been drawn by theorists who are only
familiar with the surface culture of black language.

s ~ The rhetors imply that African American scholars. who

o

un.erstand the deep culture and °tructure of bkack language,.

°

. ncome cioser to correctiy interpreting the lahguage and
e

- ) Aits meaning.

o 20
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-fThus:the rhetoric of black scholars identify

political blas of the dominant culture and exclusion

of black scholars from major decisions regarding the ) o
language as primary causes of negative attitudes and

practipes'involved in the rhetor?cal controversy.

2

RdETCRICAL CRITICISH | N

"rhetoric makes afstrong effort in stating its clalms. Data

hand exagples glve meanins to the arguments advanced. The

Attention has been given to the. sources and messages‘

from an eXamination of the arguments rather than from a

.Judgmental point of view. In order to cemplete the criticism;

'however. the writer's or critic s. evaluation of the sources:

and messages 1s necessary.&z" As indicated, since effects are
yet materiaiizins. efforts made 1in the rhétoric will be
assessed. | ’ . |

Is the rhetoric.abpropriate in terms of rhetorical "

effort? The-critic's answer 1s a '"qualified ves." The

arguments are stronsly supported: Whether or not they are
correct, the spokespersons are not rhetorical cowards."

They take a stand which indicts the majority 'society.

Since most of the scholars arg involved with academia.
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stating such claims then working shoulder to shoulder
wlth peers whom the challenges are 1eve1ed against takes
\2 -
courage. ™e& rhetors-are active agents who are attemptins

'S

to reconstruct their environment_regarding how black language

A

is interpreted. Fresh arguments'emerged that had not‘beén'”'

addressed before by so many at one time. .

Why 1is the affirmative answer "qualifiéd?" ‘Several
explanations can be offered.’ The rheizric 1s bilased, from
‘a_ black perspective. to the point that those of other Yy
:schoois of thought may find it, difficult to digest. At
times,the rhetoric gseems to ignore generai persuasive
theory if it is trying to reach the majority audience of
whom many of the chargés are leveled asainst. An outrlght
attack is usually inapprOpriate when deaiing with an
audience that may %o hostile toward controversial 1deas.3 -
On the other hand, if the ‘rhetoric is meant for mostly
—black scholars and audiences who are already in agreement.
the tactic 1s much more appropriate for #his supportive
audience. It"is'EOZEtimes difficult to tell which audience
the rhetoric is geared toward. At times it appears to alm
_at both black and white culture. Lf the rhetoric is aimed
at black scholars already 1ln asreément; why, expend energy
tryins to persuade the already committed? Perhaps the

answer is simply to clarify, reinforce ideas, and renew

K> . .
commitments. A .

l‘) )

by
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‘ "‘.‘ S In critiquins the rhetoric, thekquestion of appropriate
EELT timing surfaced for the critic. If other researchers were
making so many theoretical blunders, why did black scholars
wait so long to speak up? African American scholars were
around a decade earlier. Are they not partly responsible | SN
for the)ccnclusions drawn about.the 1anguage through‘their R
. | silence?" If thev had been ignored earlier, mhy did they not‘:
orsanize before 19?3 and make themselves heard? One I ﬁn

possible solution came from the critic s search for an

T answer. Rhetoric is-attungd‘to the tymes. Situational K

factors can.constrain rnetorical,choices.qu-Perhaps the

scholars were too busv during the 1960s with the larger .

civil rights movemént. Since that time, causes have been

fought with politics and the pen rather than in ‘the streets.
In essence, the rhetoric under study was more '

appropriate for a more supportive African American than a

Caucasian American audience in terms of persuasive effort.

]

The timing of the messages was larsely dictated by the

<

rhetorical situation. ‘
While the Source-Message Critic posture for rhetorlical

criticksm indicates that the eValuator should become activeiy

%

involved in the criticism, the critic has made a conscious

attempt to do so and yet assess the rhetofic objectively.45

Several specific inferences have been drawn from analyziné.

.
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- yet no more so than earlier theorists who defined the -

o0,

i~ : . : “

the rhetoric. They take 'a stand on the accuracy of the
two major research questions or. assertions made by black

t -

Spokespersons. ' AR v

[

.

.

-

1. The rhetoric of African Amerigan scholars appears
justified in its claim that ethnocentric attitudes
 and practices toward black lansuage jare politically
" pased, consciouslv or . mnconsciously. because of 4

dominant culture biases and hnterpretations.

‘2. Black rhetors are admittedly biased; from an African .
. . X »r

American perspective,~in making the above assertlon;

. ‘ 'y

O
languase from the perspective of the dominant culture.;

B [4

3. As the rhetors have'charged. earlier politically based

t

‘attitudes, particularly of the Cultural.Difference

lModel, were sometimes well-meaning but inappropriate.46
. . ST i
4, Black scholars make a lesitimate claim'that their deep
rather than surface culture, in addition to thelr
professional expertise. "legitimizes" their right to
play a kxey Trole 1ln deflnips and determinins directions
in regard to black lansuage.~ As laulana Karenga has

'stated.n"No péople~can‘turn its history and humanity

over to alien hands and expect soclal Jhstice and reSpect."b’7

0‘ (& )

-
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- 5 ) P
CQNCLUSI 4
’ dopefully this study sheds further light on a subject

. which has “been treated under different illumination. The -

'-'rhetoric itself makes important implications for oducation

’

. : and society which are subject enough/alone for treatment in
o'.' ‘
) co n ‘sepgrate Work. Even:'if one cannot agree with conclusions

t".drawn from this rhetorical study, perhaps he or she will be

mctiVated to ask’/ifferent research questions or employ

different methodql/sies. I y

Just as doctors have a swoxn oath-to'healins} so do
! .

social scientists and scholars have an obligation to
\

. ; investigate areas where misunderstandinss in lansuaseggnd

~

: &
communication occur. Thre sobner we understahd the root of
<7 :

certain communication problems. the sooner we can move

toward remedying'them. “That 1s our job.

- @
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